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Abstract—School social climate is a significant component of the educational environment 

that influences the quality of interactions among teachers, students, administrators, and 

other stakeholders. A positive school social climate promotes collaboration, trust, mutual 

respect, professional growth, and organizational effectiveness. The present theoretical paper 

examines the concept of school social climate from the perspective of teachers working in 

secondary schools. Drawing upon existing literature and theoretical frameworks, the paper 

discusses the dimensions, determinants, and implications of school social climate. It 

highlights how teachers' perceptions of interpersonal relationships, administrative support, 

communication patterns, participation in decision-making, and collegial cooperation 

contribute to the overall climate of schools. The paper further emphasizes the role of positive 

social climate in fostering teacher satisfaction, motivation, commitment, and educational 

effectiveness. The study concludes that creating and sustaining a supportive school social 

climate is essential for enhancing teacher performance and promoting a healthy educational 

environment. 

 

Index Terms—School Social Climate, Teachers' Perceptions, Secondary Schools, 

Educational Environment, Organizational Climate. 

 

I. INTRODUCTION 

 

Schools function as social organizations where various individuals interact continuously to achieve 

educational objectives. Among the many factors influencing school effectiveness, school social 

climate occupies a central position. School social climate refers to the quality and character of 

social interactions, relationships, communication patterns, and organizational practices within a 

school setting. It shapes the experiences of teachers and students and contributes significantly to 

the overall functioning of educational institutions. 
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Teachers spend a substantial portion of their professional lives within school environments. Their 

perceptions of the social climate influence their attitudes toward work, professional commitment, 

job satisfaction, and effectiveness. A supportive social climate encourages collaboration, 

innovation, and professional growth, whereas an unfavorable climate may lead to stress, 

dissatisfaction, and reduced productivity. 

In contemporary educational settings, increasing attention is being paid to understanding how 

social relationships within schools affect educational outcomes. Therefore, examining school 

social climate from teachers' perspectives is important for developing effective educational 

policies and practices. 

 

Concept of School Social Climate 

School social climate refers to the collective perceptions of individuals regarding the social 

environment of a school. It encompasses interpersonal relationships, trust, cooperation, 

communication, respect, and support among members of the school community. 

Researchers have described school social climate as the psychological atmosphere created through 

interactions among teachers, students, administrators, and staff. It reflects how individuals 

experience and interpret their working environment. 

 

II. THEORETICAL FOUNDATIONS 

 

Social Systems Theory 

Social Systems Theory views schools as complex social systems composed of interconnected 

individuals and groups. Effective functioning depends upon harmonious interactions and 

cooperation among all members. 

Social Systems Theory was primarily developed by the Austrian biologist Ludwig von Bertalanffy 

through the concept of General Systems Theory and was later adapted to organizational and 

educational settings by scholars such as Talcott Parsons and Daniel Katz. The theory views 

organizations as dynamic systems composed of interrelated and interdependent components that 

work together to achieve common goals. 

In the context of education, schools are regarded as social systems where teachers, students, 

administrators, parents, and the community interact continuously. The effectiveness of a school 

depends not only on individual performance but also on the quality of interactions and 

relationships among its members. 

 

Fundamental Assumptions of Social Systems Theory 

Social Systems Theory is based on the following assumptions: 

1. Interdependence of Components: Every member and unit within a school is interconnected. 

Changes in one part of the system affect other parts. 

2. Goal-Oriented Nature: Schools function to achieve educational objectives and societal 

expectations. 
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3. Open System Characteristics: Schools continuously interact with their external environment, 

including families, communities, educational authorities, and government agencies. 

4. Feedback Mechanism: Schools receive feedback from stakeholders, which helps in evaluating 

and improving performance. 

5. Adaptation and Growth: Schools must adapt to changing educational, social, and technological 

demands to remain effective. 

 

School as a Social System 

According to Social Systems Theory, a school consists of several interacting subsystems: 

• Administrative subsystem (principal and management) 

• Teaching subsystem (teachers) 

• Student subsystem (learners) 

• Support staff subsystem 

• Parent and community subsystem 

These subsystems function collaboratively to achieve educational goals. Effective coordination 

among these components contributes to a positive school social climate. 

 

Organizational Climate Theory and School Social Climate 

Organizational Climate Theory provides one of the most influential frameworks for understanding 

human behavior within organizations, including educational institutions. The theory explains how 

individuals perceive and experience their working environment and how these perceptions 

influence attitudes, motivation, job satisfaction, commitment, and performance. In educational 

settings, Organizational Climate Theory offers valuable insights into teachers' perceptions of 

school social climate and its impact on school effectiveness. 

The concept of organizational climate emerged from the fields of organizational psychology and 

management during the mid-twentieth century. Scholars such as Kurt Lewin, Rensis Likert, Halpin 

and Croft, and later Hoy and Miskel contributed significantly to the development of climate 

research. They argued that every organization possesses a unique psychological environment that 

shapes the behavior of its members. This environment is reflected through patterns of leadership, 

communication, interpersonal relationships, decision-making processes, and organizational 

practices. 

Organizational climate is commonly defined as the collective perception of employees regarding 

the characteristics of their work environment. It represents the shared understanding of policies, 

practices, procedures, and social interactions that characterize an organization. Unlike 

organizational structure, which focuses on formal arrangements and hierarchies, organizational 

climate emphasizes how individuals experience and interpret these arrangements in their daily 

professional lives. 

In educational institutions, organizational climate refers to teachers' perceptions of the school's 

internal environment. It encompasses the quality of relationships among teachers, administrators, 

students, and other stakeholders. The climate of a school reflects the extent to which teachers feel 
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respected, supported, valued, and involved in organizational processes. These perceptions 

significantly influence teachers' professional behavior and overall effectiveness. 

According to Organizational Climate Theory, individuals do not respond directly to objective 

organizational conditions; rather, they respond to their perceptions of those conditions. For 

example, two teachers working in the same school may perceive the organizational climate 

differently depending on their experiences, interactions, and expectations. Therefore, 

understanding teachers' perceptions becomes essential for evaluating the actual climate of a school. 

Several dimensions contribute to the formation of organizational climate in educational settings. 

One of the most important dimensions is leadership behavior. School principals and administrators 

play a critical role in shaping the climate through their leadership styles, communication practices, 

and decision-making approaches. Supportive and democratic leadership tends to foster trust, 

collaboration, and positive interpersonal relationships, whereas authoritarian leadership may 

create tension, dissatisfaction, and resistance among teachers. 

Another significant dimension is communication. Effective communication facilitates the 

exchange of information, promotes transparency, and reduces misunderstandings within the 

organization. Schools characterized by open communication channels generally experience higher 

levels of trust and cooperation among staff members. Teachers who are well-informed about 

school policies and decisions are more likely to develop positive perceptions of the organizational 

climate. 

Interpersonal relationships also constitute a central component of organizational climate. Positive 

relationships among teachers encourage collaboration, mutual support, and professional learning. 

Collegial interactions create opportunities for sharing experiences, solving problems collectively, 

and developing a sense of belonging. When teachers experience supportive relationships with 

colleagues and administrators, they tend to perceive the school climate more positively. 

Participation in decision-making represents another important aspect of organizational climate. 

Teachers often develop stronger organizational commitment when they are involved in planning, 

policy formulation, and school improvement initiatives. Participatory decision-making enhances 

feelings of ownership, professional autonomy, and responsibility. Organizational Climate Theory 

suggests that schools promoting shared governance are more likely to cultivate positive 

perceptions among teachers. 

Trust and respect are equally essential in establishing a healthy organizational climate. Trust serves 

as the foundation for effective collaboration and communication within schools. Teachers who 

trust their administrators and colleagues are more willing to share ideas, take initiatives, and 

engage in innovative practices. Similarly, mutual respect fosters dignity, recognition, and 

professional satisfaction, contributing to a supportive work environment. 

The theory further emphasizes the role of organizational climate in influencing teacher attitudes 

and outcomes. Positive organizational climates have been associated with higher levels of job 

satisfaction, professional commitment, motivation, and teaching effectiveness. Teachers working 

in supportive environments are more likely to demonstrate enthusiasm, creativity, and dedication 
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to their profession. In contrast, negative organizational climates often contribute to stress, burnout, 

absenteeism, and reduced productivity. 

Educational researchers have consistently highlighted the relationship between organizational 

climate and school effectiveness. Schools with positive climates typically exhibit stronger 

professional relationships, better communication systems, higher teacher morale, and improved 

student achievement. A healthy climate facilitates the achievement of educational goals by creating 

conditions conducive to teaching and learning. Therefore, organizational climate is not merely a 

background factor but a critical determinant of institutional success. 

The application of Organizational Climate Theory to school social climate is particularly relevant 

because both concepts emphasize the importance of human interactions and perceptions. School 

social climate can be viewed as a specific manifestation of organizational climate within 

educational settings. Teachers' perceptions of support, collaboration, trust, communication, and 

leadership collectively shape the social climate of schools. Consequently, efforts to improve school 

social climate must focus on enhancing these organizational dimensions. 

From a practical perspective, Organizational Climate Theory provides valuable guidance for 

educational leaders and policymakers. School administrators can strengthen organizational climate 

by promoting democratic leadership, encouraging teacher participation, fostering open 

communication, recognizing professional contributions, and supporting collaborative practices. 

Such initiatives help create positive social environments that enhance teacher well-being and 

organizational effectiveness. 

In relation to the present study, Organizational Climate Theory offers a comprehensive framework 

for understanding teachers' perceptions of school social climate in secondary schools. The theory 

suggests that teachers' experiences are shaped by their perceptions of organizational conditions 

rather than merely by objective structures or policies. By examining these perceptions, researchers 

can gain deeper insights into the strengths and challenges of the school environment and identify 

strategies for creating more supportive and productive educational institutions. 

In conclusion, Organizational Climate Theory provides a robust theoretical foundation for 

investigating school social climate. The theory highlights the significance of leadership, 

communication, interpersonal relationships, trust, participation, and support in shaping teachers' 

perceptions of their work environment. Understanding these factors is essential for promoting 

positive school climates that foster teacher satisfaction, professional growth, and educational 

excellence. Organizational Climate Theory suggests that employees' perceptions of their 

workplace environment influence attitudes, motivation, and performance. In schools, teachers' 

perceptions of social climate affect professional behavior and effectiveness. 

 

Human Relations Theory 

Human Relations Theory is one of the most influential approaches in organizational and 

educational administration. The theory emphasizes the importance of human needs, interpersonal 

relationships, social interactions, group dynamics, and employee satisfaction in determining 

organizational effectiveness. Unlike classical management theories, which primarily focus on 
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organizational structure, rules, and efficiency, Human Relations Theory highlights the significance 

of people and their social relationships within organizations. In educational settings, this theory 

provides a valuable framework for understanding teachers' perceptions of school social climate 

and the role of interpersonal relationships in shaping educational outcomes. 

The origins of Human Relations Theory can be traced to the pioneering work of Elton Mayo and 

his colleagues during the famous Hawthorne Studies conducted at the Western Electric Company's 

Hawthorne Works in Chicago between 1924 and 1932. These studies revealed that workers' 

productivity was influenced not only by physical working conditions but also by social and 

psychological factors such as recognition, group membership, communication, and managerial 

attention. The findings challenged traditional assumptions about workplace behavior and laid the 

foundation for the Human Relations Movement. 

Human Relations Theory is based on the assumption that individuals are social beings whose 

attitudes, behaviors, and performance are strongly influenced by their interactions with others. The 

theory argues that employees seek more than financial rewards; they also desire recognition, 

belongingness, respect, participation, and supportive relationships. When these social and 

emotional needs are fulfilled, individuals are more likely to experience satisfaction, commitment, 

motivation, and productivity. 

In educational institutions, schools are social organizations where teachers, administrators, 

students, and support staff interact continuously. The quality of these interactions significantly 

influences the social climate of the school. Human Relations Theory suggests that a positive school 

climate emerges when teachers experience supportive relationships, mutual respect, effective 

communication, and a sense of belonging within the organization. Consequently, teachers' 

perceptions of school social climate are closely connected to the nature and quality of interpersonal 

relationships that exist within the school environment. 

One of the central principles of Human Relations Theory is the importance of interpersonal 

relationships. Positive relationships among teachers create opportunities for collaboration, 

professional support, and collective problem-solving. Teachers who maintain healthy relationships 

with colleagues often experience greater job satisfaction and professional fulfillment. Collegial 

interactions facilitate the sharing of knowledge, teaching strategies, and experiences, thereby 

promoting both individual and organizational growth. In contrast, strained relationships and 

interpersonal conflicts may negatively affect morale, cooperation, and overall school climate. 

Another fundamental concept emphasized by Human Relations Theory is effective 

communication. Communication serves as the foundation of social interaction within 

organizations. Schools characterized by open, transparent, and respectful communication tend to 

foster trust and cooperation among staff members. Teachers who feel heard and informed are more 

likely to develop positive perceptions of their work environment. Effective communication also 

reduces misunderstandings, promotes coordination, and strengthens professional relationships, 

thereby contributing to a positive school social climate. 

The theory further highlights the role of leadership in shaping organizational climate. Educational 

leaders influence the social environment through their attitudes, behaviors, and interactions with 
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teachers. Supportive and participative leadership practices encourage trust, collaboration, and 

professional engagement. Principals who recognize teachers' contributions, provide constructive 

feedback, and involve staff in decision-making processes contribute significantly to the 

development of a positive social climate. Conversely, authoritarian leadership styles may create 

dissatisfaction, resistance, and emotional distance among teachers. 

Human Relations Theory also emphasizes the significance of group dynamics within 

organizations. Schools consist of formal and informal groups that influence individual behavior 

and organizational functioning. Teachers often develop professional networks and informal 

support systems that provide emotional encouragement and practical assistance. These social 

groups contribute to the formation of organizational norms, values, and expectations. Positive 

group dynamics foster cooperation, trust, and shared responsibility, whereas negative group 

dynamics may lead to conflicts, isolation, and reduced effectiveness. 

A different important aspect of the theory is the concept of employee participation. Human 

Relations theorists argue that employees perform more effectively when they are involved in 

decisions affecting their work. In educational settings, teachers who participate in school planning, 

curriculum development, and policy formulation are more likely to feel valued and respected. 

Participation enhances professional autonomy, commitment, and ownership of organizational 

goals. Consequently, schools that encourage teacher involvement often experience stronger social 

climates and higher levels of teacher satisfaction. 

The theory also recognizes the importance of motivation and emotional well-being. Teachers who 

receive recognition, appreciation, and support from colleagues and administrators are more likely 

to experience positive emotions toward their work. Emotional well-being contributes to 

professional resilience, enthusiasm, and commitment. A positive social climate serves as a 

protective factor against occupational stress and burnout by fostering supportive relationships and 

a sense of community within the school. 

Human Relations Theory has significant implications for understanding teachers' perceptions of 

school social climate. Teachers evaluate their work environment based on the quality of 

interactions they experience on a daily basis. Their perceptions are influenced by factors such as 

collegial support, administrative responsiveness, communication patterns, trust, respect, and 

opportunities for professional participation. When these factors are present, teachers are more 

likely to perceive the school climate positively. Such positive perceptions often translate into 

higher levels of job satisfaction, organizational commitment, and teaching effectiveness. 

The relevance of Human Relations Theory to school social climate is particularly evident in 

contemporary educational contexts. Schools today face numerous challenges, including increasing 

accountability demands, curriculum reforms, technological changes, and diverse student needs. In 

such environments, supportive social relationships become essential for maintaining teacher 

motivation and organizational effectiveness. Human Relations Theory suggests that educational 

leaders should prioritize the social and emotional needs of teachers alongside academic and 

administrative goals. 
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From an educational administration perspective, the theory offers several practical implications. 

School leaders should foster collaborative cultures, encourage teamwork, maintain open 

communication channels, recognize teacher achievements, and create opportunities for meaningful 

participation. Professional development activities should not only focus on instructional 

improvement but also strengthen interpersonal relationships and collegial support networks. 

Building a positive social climate requires continuous efforts to promote trust, respect, 

inclusiveness, and mutual understanding among all members of the school community. 

In relation to the present study, Human Relations Theory provides a strong conceptual foundation 

for examining teachers' perceptions of school social climate in secondary schools. The theory 

explains how interpersonal relationships, communication practices, leadership behaviors, and 

social support systems influence teachers' experiences within the school environment. By focusing 

on these human and relational dimensions, the theory helps illuminate the processes through which 

positive social climates contribute to teacher satisfaction, professional growth, and school 

effectiveness. 

In conclusion, Human Relations Theory underscores the importance of human interactions and 

social relationships in organizational life. Within schools, positive interpersonal relationships, 

supportive leadership, effective communication, participation, and emotional support are essential 

elements of a healthy social climate. Teachers' perceptions of these elements significantly shape 

their experiences and influence the overall effectiveness of educational institutions. Therefore, 

Human Relations Theory serves as a valuable framework for understanding and improving school 

social climate in secondary schools. 

 

Figure 1 Theoretical Foundation of Teachers' Perceptions of School Social Climate in Secondary 

Schools 

 
Source: Developed by the Researcher based on Social Systems Theory, Organizational Climate 

Theory, and Human Relations Theory. 
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Significance of the Theoretical Foundation 

The present study is grounded in three complementary theoretical perspectives: Social Systems 

Theory, Organizational Climate Theory, and Human Relations Theory. Together, these theories 

provide a comprehensive framework for understanding teachers' perceptions of school social 

climate in secondary schools. Each theory contributes unique insights into the social, 

organizational, and interpersonal dimensions of the school environment. 

Social Systems Theory views the school as an interconnected social system composed of teachers, 

students, administrators, parents, and community members. The theory emphasizes that the 

functioning of each component influences the effectiveness of the entire system. In the context of 

school social climate, teachers' perceptions are shaped by the quality of interactions among these 

stakeholders. Positive relationships, cooperation, and mutual support among members contribute 

to a healthy social climate, whereas conflicts and poor communication may negatively affect the 

overall school environment. This theory highlights the importance of understanding schools as 

dynamic systems in which social relationships play a crucial role in organizational effectiveness. 

Organizational Climate Theory focuses on individuals' perceptions of their work environment. The 

theory suggests that employees' attitudes and behaviors are influenced not only by organizational 

structures and policies but also by how they perceive those conditions. Within schools, teachers' 

perceptions of leadership practices, communication systems, decision-making processes, trust, and 

administrative support shape their understanding of the school's social climate. A positive 

organizational climate fosters motivation, commitment, job satisfaction, and professional 

effectiveness. Therefore, this theory provides an important framework for examining how 

institutional factors influence teachers' experiences within the school setting. 

Human Relations Theory emphasizes the significance of interpersonal relationships, social needs, 

communication, and emotional well-being within organizations. The theory argues that employees 

perform more effectively when they experience supportive relationships, recognition, 

participation, and a sense of belonging. In schools, teachers' perceptions of social climate are 

strongly influenced by the quality of relationships they maintain with colleagues and 

administrators. Positive human relations promote collaboration, trust, morale, and professional 

growth, all of which contribute to a favorable school climate. This theory highlights the human 

and emotional dimensions of educational organizations. 

 

Integration of the Three Theories 

Although each theory approaches school climate from a different perspective, they collectively 

contribute to a holistic understanding of teachers' perceptions of school social climate. Social 

Systems Theory explains the interconnected nature of school relationships, Organizational Climate 

Theory focuses on teachers' perceptions of organizational conditions, and Human Relations 

Theory emphasizes interpersonal relationships and social well-being. Together, these theoretical 

perspectives demonstrate that school social climate is a multidimensional construct shaped by 

social interactions, organizational practices, leadership behaviors, communication patterns, trust, 

and collaboration. 
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The integration of these theories strengthens the conceptual foundation of the study by providing 

a comprehensive explanation of the factors influencing teachers' perceptions of school social 

climate. Consequently, the theoretical framework supports the argument that a positive school 

social climate is essential for promoting teacher satisfaction, professional commitment, 

organizational effectiveness, and educational excellence. 

 

Dimensions of School Social Climate 

Collegial Relationships: Positive relationships among teachers’ foster cooperation, teamwork, and 

professional learning. 

Administrative Support: Supportive leadership enhances trust, motivation, and professional 

satisfaction among teachers. 

Communication: Open and transparent communication promotes understanding and reduces 

conflicts. 

Participation in Decision-Making: Teachers feel valued when they are involved in school-related 

decisions. 

Trust and Respect: Mutual trust and respect create a sense of belonging and professional 

commitment. 

Collaboration and Cooperation: Collaborative practices encourage knowledge sharing and 

collective responsibility. 

Teachers' Perceptions of School Social Climate 

Teachers evaluate school climate through their daily experiences and interactions. Their 

perceptions are influenced by leadership practices, organizational culture, communication 

systems, and opportunities for professional participation. 

Positive perceptions emerge when teachers experience: 

▪ Respectful relationships 

▪ Supportive administration 

▪ Professional autonomy 

▪ Effective communication 

▪ Collaborative work culture 

▪ Negative perceptions often result from: 

▪ Lack of support 

▪ Poor communication 

▪ Organizational conflicts 

▪ Limited participation in decision-making 

 

Importance of Positive School Social Climate 

▪ A positive school social climate contributes to: 

▪ Improved teacher morale 

▪ Enhanced job satisfaction 

▪ Greater professional commitment 
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▪ Reduced occupational stress 

▪ Better collaboration among staff 

▪ Increased organizational effectiveness 

▪ Improved student learning outcomes 

▪ Schools characterized by positive social climates are more likely to create environments 

conducive to educational excellence. 

 

Educational Implications 

Theoretical understanding of school social climate suggests several implications: 

▪ School leaders should foster collaborative and supportive work environments. 

▪ Communication channels should remain transparent and inclusive. 

▪ Teachers should be encouraged to participate in decision-making processes. 

▪ Professional relationships should be strengthened through teamwork and shared 

responsibilities. 

▪ Policies should focus on creating positive organizational cultures within schools. 

 

III. DISCUSSION 

 

The literature consistently indicates that school social climate is a crucial determinant of 

organizational effectiveness and teacher experiences. Teachers' perceptions are shaped largely by 

interpersonal relationships and administrative practices. A healthy social climate promotes 

professional growth, cooperation, and commitment, while a negative climate may hinder 

educational progress. 

Theoretical perspectives collectively emphasize that schools should be viewed as social systems 

where relationships and interactions significantly influence outcomes. Consequently, educational 

leaders must prioritize the development of positive social climates that support teachers and 

students alike. 

 

IV. CONCLUSION 

 

School social climate represents a vital aspect of educational institutions and significantly 

influences teachers' professional experiences. Teachers' perceptions of social climate are shaped 

by relationships, communication, support systems, trust, and collaborative practices within 

schools. A positive social climate enhances teacher satisfaction, commitment, and effectiveness, 

thereby contributing to overall school improvement. Educational administrators and policymakers 

should therefore prioritize the creation of supportive and inclusive school environments that foster 

positive social interactions and professional growth. 
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